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Educateurs sans Frontières as Builders of Peace
 

Renilde Montessori

  
‘For the child’s potential to be achieved, its educators must have acquired the disciplines of peace and these 
can only be attained when the source of their pursuit is unconditional love of the earth, of the natural envi-
ronment and of the material and spiritual constructions of humanity.’ This is how Renilde summed up the 
essence of education.

When paying tribute to her legacy, the most fitting way would seem to be to honour her vision of Educa-
teurs sans Frontières. This most inspired of Renilde’s initiatives gave new meaning to Montessori’s vision, 
which has grown into a vibrant pillar of AMI’s work. She brought us back to the ideals of San Lorenzo, and 
stressed the importance of placing that inheritance in a contemporary context. She saw the Educateurs as 
educators without boundaries, ‘able and willing to go where their presence is required. Never to intrude, not 
to indoctrinate, but to help and encourage others to learn, to rediscover the wise and ancient plan for whole-
some growth with which all humans are endowed.’

This lecture is a first testimony in writing of Renilde’s dream to establish a gathering of people who, by 
means of profound study and mutual inspiration, would go out and help children in challenging circum-
stances. Renilde spoke on “Educateurs sans Frontières as Builders of Peace” at the Conference on "Fare Sci-
enza ... Per Costruire una Scienza della Pace” held in Perugia, Italy, in October, 1998. This lecture was pre-
viously published in Communications 1/1999.

The Educateurs sans Frontières are universal 
educators. Although by profession they may 
be teachers, they are unhampered by the 
constraints of school authorities and the 
rules and regulations required in any insti-
tution; although they may be parents, they 
educate beyond the confines of the immedi-
ate family. They are the wandering min-
strels, the silent sages who, rather than 
teaching, invite the children of the world to 
join them in the grandest pursuit of human-
ity—the attainment of knowledge and 
understanding, learning the arts of life, 
acquiring the disciplines of peace.

There are very few satisfactory visions of 
peace. Peace tends to be represented by 
white doves, white balloons, and celebrated 
in anemic songs of which love is an essential 

ingredient. 'All you need is love' gives the 
impression that it can be bought in a super-
market, a spiritual detergent to wash away 
an ugly mould staining the pristine white-
ness of peace.

It is unfortunate that the whiteness which 
symbolizes an absence of bloodiness, carries 
the message of bloodlessness, an absence of 
the sap of life. And life is energy, effort; 
colour, contrast, glory, pomp and circum-
stance, delicacy, subtlety, modesty; infinite 
sadness, infinite joy; contentment and dis-
quiet; strife and tranquility; hunger and ful-
filment. In all of life's manifestations, in all 
of mankind's constructions the echo lingers 
of the story of creation where at the end of 
each day ‘God saw it was good.’ 

Life has been celebrated in literature, in 
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painting, in sculpture, in music and in 
dance—in all the arts and sciences, in all its 
multifaceted expressions. Its ultimate, sub-
lime celebration lies in the exalted silence of 
communion with all its matters. Peace lies 
in the awareness of its beauty, the accep-
tance of its orders.

In the introduction to one of the most 
exquisite depictions of daily life and its sea-
sons in 15th century Europe, Les Tres Riches 
Heures du Duc de Berry, Jean Dufournet says, 
‘[These images] ... confirm the interrelated-
ness between the grandeur of princes and 
the labour of peasants, between the splen-
dours of this world and the order of the cos-
mos.’ 

Children come into the world with the 
prime mandate of integrating the order of 
the cosmos. As soon as they are born, and 
throughout the first years of life, they are 
forcefully impelled by inner directives to 
reach out to their environment and absorb 
its many levels of order, thereby accumulat-
ing the prime matter with which they will 
construct their personality. If the environ-
ment responds with intimate complicity, 
their interaction with it will be peaceful and 
joyful, creating a strong, indestructible 
foundation to support their entire existence 
on earth.

We know this, we state this, over and 
over again. We do not, however, realize, or 
give importance to the fact that protecting 
every moment of peace the child experi-
ences is the surest investment in that uto-
pian peace on earth for which we yearn, so 
clamorously—and to date, so futilely.

Educators, all educators, with or without 
boundaries, within and without the school, 
within and without the family, have the 
sacred duty to observe, respect and safe-
guard the children's inner peace. However 
dire the circumstances of their lives, the 
slightest breath of encouragement will 

allow it to flourish.
Peace flows like a great river accompany-

ing, as a fundamental force for good, the 
evolution of the species. Whether we tap 
into it or not depends precisely on our 
capacity for awareness, and for acceptance. 
We are born with a mighty potential for 
both.

This potential will come to fruition or 
not, depending on our earliest years, on the 
environment that receives us, on whether we 
are invited by our progenitors to participate 
in the grand adventure of being human, or 
whether life is presented to us as a dismal 
phenomenon to be endured.

Children come into the world disposed to 
awareness, disposed to acceptance. Small 
babies, when placed into the water, find a 
familiar comfort and have a tendency to 
swim. The longer we wait in allowing them 
to rejoin their first element, the weaker this 
tendency becomes, until after a time chil-
dren will need to be taught how to swim, 
and beyond a certain point it will be diffi-
cult, if not impossible, for them to learn.

In the same way, if a child's awareness is 
not called forth, if its acceptance is not seen 
and encouraged, both will atrophy and even-
tually shrivel away altogether. A particle of 
utopian peace will have been lost.

The great, silent river will flow on, fed by 
the springs and fountains, the streams, 
becks, rills and rivulets that are the 
moments of peace, of utter contentment 
with existence in our daily life.

Peace is usually depicted as a negative 
state—as an absence, a cessation of 
unpeacefulness, a truce. This implies that 
our natural state is one of strife, anxiety, 
disharmony, violence; of ancient hatreds 
and novel wars.

Instead, peace is the very marrow of 
human hardiness. 

There was an earthy, rollicking element 
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of peace when a meeting of the Andalusian 
parliament had to be postponed to another 
day due to a collective attack of uncontrolla-
ble mirth. To see politicians laughing 
together surely betokens that peace on earth 
is possible.

There is infinite peace while nursing 
one's child in the stillness of a summer 
night.

There is peace in the knowledge of 
friendship, in the perfume of the seasons, in 
daily rhythms and rituals, in a rainbow—
ancient symbol—rising from a Great Lake, 
in work well done, in contemplation, in the 
inner harbour of the soul.

There is no peace curriculum, neither is 
there a love curriculum. What, then, is the 
mandate of the educator? In a Montessori 
environment, it is clear-cut, succinct and 
specific. The educator is there to give the 
children guidance and the freedom to attain 
all the disciplines provided by materials sci-
entifically chosen to help them acquire con-
trol and co-ordination of movement, lan-
guage, the fundaments of all the arts and 
sciences; to help them become independent 
in body, mind and spirit, to develop their 
will, self-discipline and responsibility; to 
accept themselves and others as members of 
a cohesive social unit. It is a microcosm 
designed and structured for the children to 
fulfil their human potential.

And the educators outside this prepared 
environment, the Educateurs sans Frontières? 
They, too, must find the means to give the 
children guidance and the freedom to 
acquire awareness of their environment, of 
their own capabilities within it and contri-
bution to it; control and co-ordination of 
movement, language, the fundaments of all 
the arts and sciences; to help them become 
independent in body, mind and spirit, to 
develop their will, self-discipline and 
responsibility; to accept themselves and oth-

ers as members of a cohesive social unit.
In our microcosm peace is a given. It is a 

constant, a companionable silence in har-
mony with the inner peace of each individ-
ual child as it diligently, steadfastly works at 
its self-construction. 

And out there? The world is wide and wild 
and variegated, with an infinite number of 
environments and circumstances. Peace is 
not necessarily a given in all of these, indeed 
it is a rare phenomenon to be treasured. 
Where there is none, the Educateurs sans Fron-
tières will have to bring it to the children, 
creating a safe, hospitable milieu around 
them where their dignity and that of their 
people, their family, their culture is 
respected, where they can learn without 
anxiety, in the sureness that they are worthy 
children of our earth, valuable, contributing 
members of the human family.

The Educateurs will have to improvise, to 
draw upon all the resources of their human-
ity, their intelligence and their intuition, 
offering knowledge without pedantry, help-
ing without patronizing, participating and 
not invading.

The beauty of it is that if they allow the 
children to guide them, education will be 
reciprocal, companionable and fruitful.

It is not only the children of outcasts, 
minorities, exiles and refugees—children in 
underdeveloped, poor and war-ridden coun-
tries, children in ghettos—whose inherent 
peace is threatened. Very often these chil-
dren's essence remains intact while that of 
children in affluent, first-world societies 
suffers irreparable damage.

For the child's existence to be firmly, 
deeply rooted in life, its educators must be 
imbued with, convinced of, permeated by 
the intrinsic value of existence—their own 
and that of all others.

For the child's potential to be achieved, 
its educators must have acquired the disci-

Communications 2012/1-2 page 11



plines of peace and these can only be 
attained when the source of their pursuit is 
unconditional love of the earth, of the natu-
ral environment and of the material and 
spiritual constructions of humanity. With 
that in place, education is elevated to the 
happy task of presenting the world in all its 
magnificent realities to the children, who 
will take them in and make them their own, 
absorbing them into the very essence of their 
being.

A woman wishing to work with small 
children mentioned that she considered her-
self to be a failure. She was told that if that 
were really true, she should by all means stay 
away from children who must be approached 
with vigorous optimism rather than gloom. 
How else can we convey the value, the mean-
ing of life to the incalculable number of 
fragile, spiritually abandoned young people 
ready to take their own, or give up on it by 
destroying their minds and bodies? How can 
educators build peace if their building 
blocks are flawed?

A builder must have materials with which 
to build. The building blocks of peace are 
the myriad experiences of it, consciously 
perceived and treasured and stored in the 
soul as vital memories; all the moments 
when 'God's in his heaven, all's well with the 
world.’

The building blocks of peace also contain 
jubilant encomium for all that is wise in the 
past and present cultures of our kind, of 
unconditional delight in man's past and 
present creations.

Perhaps for the sake of future generations 
of young people the most important task of 
the Educateurs sans Frontières is to build peace 
between old cultures and that which is 
wholesome and excellent in modem life, cre-
ating a rich tapestry of interwoven time; to 
bridge the chasm often perceived between 
the natural world and the works of man-

kind—for there is equal reverence in touch-
ing the face of God from an airplane as from 
a mountain top.

© 1998, Renilde Montessori
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